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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	435

	Proportion (%) of pupil premium eligible pupils
	8.0%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024/2025 to 2026/2027

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Stephen Jess
(Headteacher)

	Pupil premium lead
	Emily Richardson
Deputy Headteacher

	Governor / Trustee lead
	Cheryl Abbiss


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£56,139

	Recovery premium funding allocation this academic year
	£0

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to 2022 can be carried forward to academic year 2022 to 2023. Recovery premium received in academic year 2022 to 2023 cannot be carried forward to 2023 to 2024. 
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£56,139


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	We continue to prioritise the educational outcomes of all children as the heart of what we do. Our aim is that all children, regardless of their socioeconomic background, achieve high-attainment across all subject areas and make good progress each year. This is true of pupils attaining at all levels. We believe that all staff have a responsibility for the outcomes of disadvantaged pupils and we strive to keep the profile of this high across the school, with all stakeholders.
Alongside our children achieving well in our school through quality-first teaching, we also want to ensure that they experience structured and high-quality extra-curricular activities which build on cultural capital and allow children to feel a sense of belonging. We want to encourage in all children a life-long love of learning and a passion for reading and writing. We focus on developing children’s ability to be independent and resilient learners who are responsible for their own learning. We aim to develop a growth mindset attitude and a culture of ‘no limits’ as to what our disadvantaged pupils can achieve. We champion each and every child. 
We continue to recognise the importance of a strong partnership between home and school, and are committed to engaging with our families in a positive and purposeful way to enable children to thrive, experience success and to collaboratively ensure the very best outcomes.
Our pupil premium strategy works towards this intention by addressing the challenges that are having the most significant adverse impact on our disadvantaged pupils. The attainment, progress and wellbeing of our disadvantaged children remains high priority, with leaders and teachers constantly considering what can be done to improve these for each child. We believe in a culture of early intervention for addressing need and raising attainment, using an evidence-informed, tiered model of high-quality teaching, targeted academic support and wider strategies. We are confident that the strategies that are laid out in this document will benefit all pupils, both disadvantaged and non-disadvantaged.
We use robust and rigorous research about how children learn and develop to support them, ensuring that we evaluate our methods with a focus on improving, not proving. This evaluation will ensure that the strategies we use clearly evidence that they are impactful on children’s outcomes and ensure that no child is left behind. Many strategies link directly to our school improvement plan.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Oracy and vocabulary
Assessments, observations, and discussions with pupils indicate that many of our disadvantaged pupils are facing issues with oracy and vocabulary gaps. These are evident from Nursery through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers.

	2
	Outcomes in the core subjects and especially in reading and writing
Our assessments and observations indicate that there continues to be a gap in attainment between our disadvantaged and non-disadvantaged children, especially in reading and writing, including phonics. However, this is also evident in maths.

	3
	Wellbeing
Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many pupils. These challenges particularly affect disadvantaged pupils, including their attainment.

	4
	Enrichment opportunities
Discussions with pupils indicate that a number of our disadvantaged pupils have not experienced as many structured, supervised and enriching out-of-school activities, which can lead to them feeling isolated from or different to their peers.

	[bookmark: _Toc443397160]5
	Attendance
Our attendance data over time indicates that attendance and punctuality among disadvantaged pupils has been lower than for non-disadvantaged pupils. This includes persistent absenteeism. These absences are caused by a range of factors, but our assessments and observations indicate that they are negatively impacting disadvantaged pupils’ progress.

	6
	Access to high-quality texts
Discussions with pupils, families and teachers indicate that our disadvantaged children are less likely to have access to high-quality texts or to participate in high-quality book talk outside of school.



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils. 
	Disadvantaged children will be more confident and have the vocabulary required when talking, both about their learning and more widely. This will be measureable through pre- and post- assessments
Year 1 – developing oracy strategies within the classroom
Year 2 – developing the oracy curriculum
Year 3 – developing oracy more widely across the school

	Improved reading attainment for disadvantaged pupils at the end of KS2 and enjoyment of reading among disadvantaged pupils.
	KS2 reading outcomes in 2026/27 show that more than 80% of disadvantaged pupils met the expected standard.
2024-2025 – 60%+
2025-2026 – 70%+
Pupil voice shows that disadvantaged children agree or strongly agree that they enjoy reading.


	Improved writing attainment for disadvantaged pupils at the end of KS2 and enjoyment of writing among disadvantaged pupils.
	KS2 writing outcomes in 2026/27 show that more than 80% of disadvantaged pupils met the expected standard.
2024-2025 – 60%+
2025-2026 – 70%+
Pupil voice shows that disadvantaged children agree or strongly agree that they enjoy writing.


	Improved maths attainment for disadvantaged pupils at the end of KS2. 
	KS2 maths outcomes in 2026/27 show that more than 80% of disadvantaged pupils met the expected standard.
2024-2025 – 60%+
2025-2026 – 70%+ b


	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2026/2027 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· an increase in participation in enrichment activities, particularly among disadvantaged pupils    

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2026/27 demonstrated by:
· the overall absence rate for all pupils being no more than 5%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced.

· the percentage of all pupils who are persistently absent being below 7.5% and the figure among disadvantaged pupils being no more than 10% lower than their peers. 



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30474
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum, through participation in Voice 21. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
We will purchase resources and fund ongoing teacher training and release time. 

	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:

Oral Language Interventions – Education Endowment Foundation

	1

	Enhancement of our maths teaching, English teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).We will also purchase related resources for maths, as well as for the wider curriculum.
Annual purchase of CLPE subscription to ensure a book-led, high-quality English curriculum, and working with our HfL Teaching and Learning Advisor to improve the quality of English teaching


	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Maths guidance KS1 and 2 
The EEF guidance is based on a range of the best available evidence: 
Improving Mathematics in Key Stages 2 and 3
Improving Literacy in Key Stage 1
Improving Literacy in Key Stage 2

Children should continue to have access to a broad and balanced curriculum where missed content is covered, including key knowledge, skills, vocabulary, concepts, and the links between concepts. Although it is a number of years since the pandemic, we are continuing to work on gaps both in the curriculum and with children’s social and emotional needs:

Teaching a broad and balanced curriculum for education recovery – Department for Education

	1, 2, 6

	Training for new staff on our selected DfE validated Systematic Synthetic Phonics programme to secure stronger phonics teaching for all pupils – particularly with regards to Little Wandle catch-up interventions

	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics - Toolkit Strand - Education Endowment Foundation
	2

	Use of ~
TAs/HLTAs to support in class so that teachers can provide high-quality teaching directed towards disadvantaged children.


	Research shows that high-quality teaching is the most important lever to improve outcomes for pupils:

School Improvement Planning – High-quality teaching - Education Endowment Foundation
	1, 2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £13,855
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Use of SENSA to work with a small group of disadvantaged children to improve listening, narrative and vocabulary skills for disadvantaged pupils who have relatively low spoken language skills.

	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:

Oral Language Interventions – Education Endowment Foundation

	1

	Use of HLTAs and TAs to work with small groups of children to provide maths and English interventions

	Use of teaching assistants to provide small-group interventions are shown to have a large positive impact on learner outcomes:

Teaching Assistant Interventions – Education Endowment Foundation


	2

	Use of SENSA and Pastoral Lead to work with small groups of children to provide social and emotional learning group interventions


	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):

Improving Social and Emotional Learning in Primary Schools – Education Endowment Foundation

	3

	Use of speech and language specialist to work 1:1 with children in EYFS to provide speech and language interventions


	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:

Oral Language Interventions – Education Endowment Foundation

Early intervention for speech and language support is show to be highly impactful:

Early Years Toolkit – Communication and Language Approaches – Education Endowment Foundation

	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £12036
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Supporting families so that disadvantaged children are presented with same opportunities as their peers and experience the same cultural capital (e.g. residentials, school trips, music lessons)  

	“Cultural capital is the essential knowledge that children need to be educated citizens:”
The Theories Behind Cultural Capital

School Inspection Handbook 2021 - Ofsted

	4

	Supporting children’s social and emotional learning with both a whole-school approach (using MyHappyMind) and targeted support (through play therapy)
	The EEF says:

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
	3

	Purchasing of high-quality texts that disadvantaged children can read both in and out of school.

	Giving children access to all varieties of literature is extremely important for their success:

Research Evidence on Reading for Pleasure - Ofsted 

The Value of Children’s Literature 
	6

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 
Appointing a new pastoral lead whose role is to work closely with disadvantaged families to improve attendance.

Access to the Family Support Network provided by Aspects to ensure disadvantaged families get the support required, e.g advice, 1-1 sessions, home/school visits.

Support from Herts Attendance Team
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	5



Total budgeted cost: £ £56,366
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Our work on oracy and vocabulary has continued to have a positive impact on our disadvantaged pupils. Through lesson visits, teacher assessment and visits from external support, pupils have demonstrated improved oracy, using sentence stems effectively to instigate, build on and challenge ideas. We are continuing to see our disadvantaged children become more confident in sharing their ideas.
KS2 reading outcomes in 2024/25 show that 55.6% of disadvantaged pupils met the expected standard in reading. However, it is worth noting some intersectionality with children with significant SEN: for children eligible for the PPG who do not have SEND 100% achieved the expected standard at the end of KS2. Pupil voice continues to show that an increased number of disadvantaged children agreed or strongly agreed that they enjoyed reading. We will continue to provide children with books that interest them to develop this further.
KS2 writing outcomes in 2024/25 show that 44.4% of disadvantaged pupils met the expected standard: for children eligible for the PPG who do not have SEND this was 80%. As with reading, pupil voice shows an increased enjoyment of writing.
KS2 maths outcomes in 2024/25 show that 44.4% of disadvantaged pupils met the expected standard: for children eligible for the PPG who do not have SEND, this was 80%.
As in previous years, supporting families so that all children can access extra-curricular trips, activities and other opportunities has a significant impact on children’s wellbeing. Pupil voice shows that children really enjoy the opportunities provided through this funding, we have had feedback from adults leading extra-curricular activities on the positive impact on children. Opportunities to increase these further continue to be discussed regularly by staff and leaders.    
For the academic year 2024 – 2025, the overall absence rate for all pupils was 4.51%. The gap between disadvantaged pupils and their non-disadvantaged peers was 7.04%. Our pastoral lead works with families on attendance using pupil premium funding, and this is having a positive impact.
We will continue to monitor the impact of our Pupil Premium Strategy closely and will make adjustments as needed to secure better outcomes for pupils.



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider
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